
- 38 -� ������������������������

easy to heat and more portable.

1.2 Manufacturing Skills and Processes

fast, the temperature should be moderate in the blowing process, and the trick of pores is to knead sugar evenly. It is easy to 

knead without force. The key technology of the sugar blower is blowing and pinching. The craftsman uses a small wooden stick 

to wrap a little sugar syrup, pinches a simple shape with his hand, and then blows it gently. The sugar syrup blows more and 

more like a balloon. With the cooperation of hand pulling, pinching and pulling, he shapes various shapes while blowing. Soon, 

a lifelike animal or plant shape appears. The production of marshmallow blowing sugar generally has the following processes: 1 

First stir the sugar syrup with appropriate temperature evenly, then wrap a little sugar syrup with a small wooden stick, put it in 

your hand and knead it back and forth like noodles to form a ball, then gently press a pit with your thumb, then close the small 

hollow oblate ball, and then gradually shape it with both hands; 3. To be blow-molded, you can use bamboo sticks, scissors and 

It has two very important tricks in the production process of blowing sugar. First, the raw materials should be good enough 

with the appropriate temperature. The best maltose shall be selected for further progress. The temperature in the production 

process shall not be too high or too low. When the temperature is high, the maltose is soft and can not be shaped, and when the 

temperature is low, the maltose is too hard and can not be shaped. Therefore, it is very important to boil the dilute sugar. Sugar 

blowing pays attention to both seasons and regions. The best season for sugar blowing is generally from October to April of the 

next year. During this period, the temperature is low, it is easy to set, and the weather is dry and not easy to melt. Compared 

with the south, sugar blowing is more suitable in the north. The weather in the south is humid and the sugar is easy to melt. The 

their hands. Second, blow while molding and use gas properly. When blowing, we should grasp the strength, pay attention to the 

priorities, cooperate with the different actions of both hands, and quickly complete the modeling before the sugar hardens. This 

is the key to the production of sugar blowing man, which can not be taught by language, and the producer needs to ponder and 

experience through practice. The sugar blower is not simple as looks. It takes years of practice for craftsmen to have very skilled 

techniques and skills. Because the temperature of the sugar syrup is very high, sugar blowers often have thick calluses on their 

.

Therefore, the manufacturing technology and process of Ma’s sugar blowing are very particular. Due to the characteristics 

of the material sugar syrup, the manufacturing process should not be long. It has to be completed in about a minute, and 

some times are even shorter. Once it is not completed in a short time, the sugar syrup will slowly harden due to the change of 

temperature, so there is no way to shape it. The production process of Ma’s sugar blowing man mainly focuses on the hand (the 

hand should be fast, accurate and skillful), the eye (the eye should see the position), the heart (the heart should be peaceful 

stable), and the temperature (the temperature of the sugar should be well matched with the temperature and humidity of the 

weather). This is the uniqueness of Ma’s sugar blowing technology.

2 Subject matter and content
The subjects of Ma’s sugar blowing are animals and plants. Animal Themes mainly include the twelve zodiac series and 

animals with auspicious meanings. Plants include gourd, pepper, corn, radish, apple, pomegranate and other simple themes. 

There are two forms of these themes: single form and combined form. Some animals can shape a variety of images, such as 

cattle, bullfighting, buffalo, yellow bull, etc; Another example is the horse, including galloping horse, warhorse, flying horse, 

Introduction 
Peer assessment has proved itself as an influential educational approach across the curriculum in higher education. A review of literature 

carried out by Topping (1998) has pointed out enormous mutual benefits that peer assessment brings to both the assessees and the assessors in 

three different domains. These include constructive reflection, increased time on task, the attention on essential elements of high-quality work 

(cognition and metacognition); a sense of ownership, responsibility, motivation, interactivity and empathy for others (affect); teamwork skills, 

active learning, social and assertion skills (social and transferable skills). Besides, as diverse technological tools and softwares have gained in 

popularity, online peer feedback emerges as an effective alternative to the traditional approach, which receives positive responses from lan-

guage learners (Gao et al, 2023b).

Despite the overwhelming number of studies that confirm the benefits of peer assessment in education, very little attention has been 

given to technology-facilitated peer assessment in Translation studies to make a shift away from the conventional approach. In the Vietnamese 

context, there emerge a number of challenges and limitations that teachers and students alike have to confront in a typical translation lesson. 

Firstly, both students and teachers have to devote much of the class time to theoretical issues and translation tasks, leaving a little time for dis-

cussion, feedback and evaluation. Secondly, such a big class size of nearly 40 students makes it almost unfeasible for teachers and students to 

discuss and feedback all of the translated versions, thus failing to accommodate the learning needs of individual students and to facilitate and 

monitor collaborative tasks due to in-class time constraints(Gao et al, 2023a). Thirdly, in the conventional peer assessment, the face-to-face 

and non-anonymous peer feedback is more likely to make students feel uncomfortable, embarrassed and discouraged in the learning process. 

Therefore, this assessment format may result in students’ reluctance to truthfully critique the quality of their peers’ translated work.
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Abstract: Peer assessment (PA) has long been a prominent educational tool in higher education. However, there is limited evidence regarding 

technology-facilitated PA in Translation studies. This study addresses this gap by examining students’ perceptions and motivation toward a 

five-week online PA activity in a Translation course. It further explores the correlation between students’ intrinsic and extrinsic motivation and 

their perceived skill enhancement. Thirty-six third-year students participated, responding to Likert-type scale questionnaires. Both quantita-

tive and qualitative methods were used for data analysis. The findings reveal a highly positive perception and motivation among students in 

the online task. Intrinsic motivational factors were valued more than extrinsic ones, with intrinsic motivation being a significant predictor of 

self-perceived translation skill improvement. The study suggests potential implications for translation pedagogy and research. This pioneering 

effort contributes to the limited literature, proposing an alternative to face-to-face peer assessment and paving the way for future research in 

blended learning courses.
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With the availability of cutting-edge educational technologies, digital and electronic formats have turned out to be a viable solution to 

the traditional approach in enhancing the efficacy of peer assessment (Moloudi, 2011). In terms of affective perceptions, students engaging 

in online peer review activity carried out by DiGiovanni & Nagaswami (2001) were found to be more motivated and committed in the whole 

process.

Against this background, there is a gap, however, in the integration of online peer assessment in Translation training program at the terti-

ary level in the Vietnamese context. Due to this void, there is limited evidence in verifying whether this educational approach is appropriate 

in such a training program, thus inhibiting language instructors from reaching an adequate understanding about its benefits and challenges 

in their EFL teaching environment. For this reason, this current study is considered to be innovative in making a contribution to the body of 

research of online peer assessment in Translation studies. The purpose of this research is to gather data from a Translation training program 

to explore students’ perceptions towards online peer assessment activity. In order to investigate students’ motivations in participating in this 

activity, data were further collected to examine if students exhibit an intrinsic or extrinsic motivation in their performance and engagement. 

Additionally, this study is intended to gain an insight into the relationship between students’ motivations and skill enhancement by examining 

whether intrinsic or extrinsic motivation could be a significant predictor of self-perceived translation skill improvement.

Literature Review 
Peer Assessment

Peer assessment (PA) is characterized as the evaluation of the products or outcomes of learning by individuals of similar status (Topping, 

1998, p. 249). Similarly, Roberts (2006, p.6) defines peer assessment as learners critically reflecting upon and possibly suggesting grades for 

their peers' learning.

PA has been demonstrated to offer numerous benefits for learners, such as improving the overall learning experience, increasing partici-

pation, particularly from low-achieving students (Li & Gao, 2016), and fostering active learning (Baker, 2016; Li & Gao, 2016). Additionally, 

feedback from peers is generally more abundant and immediate than teacher feedback (Topping, 2009). Student evaluators also gain advan-

tages from the peer-assessment process, as it enhances their understanding of other students' ideas (Butler & Hodge, 2001; Falchikov, 1995) 

and develops their abilities as logical thinkers and writers. This, in turn, improves evaluators' capacity to provide effective feedback (Baker, 

2016) and contributes to enhancements in their writing skills (Miao, Badger, & Zhen, 2006).

In recent years, peer assessment (PA) has gained popularity in blended and online learning environments due to their unique advantages. 

Online settings provide flexibility in terms of time and space for evaluations (Tsai, Lin, & Yuan, 2002). Students in these environments often 

feel more comfortable providing candid feedback, fostering a collaborative learning community (Roberts, 2006).

Various studies have explored the integration of PA into blended and online courses. Wang & Han (2013) examined students' perceptions 

in an online translation skill development course. Results indicated that participants found PA beneficial, valued peer feedback, and perceived 

improvements in critical thinking. However, there was limited appreciation for the effort required to provide feedback. In 2017, Nguyen ex-

plored students' feedback on a multi-phase evaluation model in a blended information technology course, revealing positive perceptions and 

high engagement.

The increasing investigation of peer assessment (PA) in these learning environments highlights its potential as an effective pedagogical 

approach. A recent study by Kim-Godwin, Turrise, Lawson, & Scott (2018) utilized the Revised Community of Inquiry instrument to compre-

hensively examine student perceptions of peer evaluation in an online intensive writing course. The findings aligned with previous research, 

indicating learners' positive views of online PA. Participants also reported perceived enhancements in their writing skills and overall learning 

outcomes. The study underscored the importance of careful planning and continuous instructor involvement for the successful implementation 

of online PA activities.

Motivation
A determining factor that affects learners’ performance competencies and their interests in learning activities is motivation (Schunk, 

Pintrich, & Meece, 2008). Greater motivation enhances students’ learning experiences and engagement (Zimmerman, 2000). Motivation is 

categorized into two orientations: intrinsic and extrinsic (Deci & Ryan, 1985). Intrinsically motivated learners perform tasks out of interest 

and curiosity and these tasks are inherently satisfying for them. On the contrary, extrinsic learners are motivated due to external rewards or 

positive outcomes such as teachers’ or parents’ approval or career advantage. Performance quality and learning outcomes have been proved to 

be different for learners with different orientations (Bénabou & Tirole, 2003; Deci & Ryan, 1985).

Up till now, there have been mixed results about the role of motivation in web-based learning environments. Some research confirmed 

that motivation was a vital prerequisite for online learning (Hoskins & Van Hoof, 2005; Song, Singleton, Hill, & Koh, 2004) whereas others 
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claimed that motivation (whether intrinsic or extrinsic) did not affect learning outcomes in online learning (Lin, Zhang, & Zheng, 2017) and a 

low level of motivation was found among online learners (Jaggars, 2014).

Online Peer Assessment and Motivation
While various studies have concentrated on investigating motivation within web-based settings (Hoskins & Van Hoof, 2005; Jaggars, 

2014; Lin et al., 2017; Song et al., 2004), and exploring the reliability and validity of online Peer Assessment (PA) (Kim-Godwin et al., 2018; 

Nguyen, 2017; Wang & Han, 2013), there is a scarcity of research delving into learners' individual psychological traits, particularly motiva-

tion, concerning online PA activities. An interesting study by Tseng & Tsai (2010) stands out, where two questionnaires were crafted to evalu-

ate students' self-efficacy and motivation within an online PA environment. The primary objective was to investigate the intricate relationship 

between these two variables. The outcomes revealed that students demonstrated high levels of confidence and robust intrinsic motivation 

when participating in online PA. Furthermore, the study uncovered a reciprocal correlation between learners' self-efficacy and motivation. 

Increased self-efficacy was linked to a heightened level of intrinsic motivation, and conversely, highly intrinsically motivated students dis-

played enhanced confidence in their PA activities. In conclusion, both self-efficacy and motivation emerged as crucial predictors of learning 

performance(Kuo et al, 2023).

Within the local context of this research, while a prior study explored the advantages of online Peer Assessment (PA) in a tertiary-level 

information technology course in Vietnam (Nguyen, 2017), there has been limited investigation into its application in the development of 

translation skills. Moreover, little attention has been given to learners' attributes, particularly their motivation within the online peer assess-

ment environment. Therefore, this study is crafted to address the following research inquiries:

How do students perceive the online peer assessment activity within the Translation course?

To what extent are students motivated to engage in the online peer assessment activity? If so, is their motivation predominantly intrinsic 

or extrinsic?

Can motivation be identified as a predictor of students' perceptions regarding the development of translational skills within the online 

peer assessment environment?

Method
The study comprised a sample of 36 third-year students (2 males and 34 females), aged between 21 and 22. These students, majoring in 

English, were enrolled in the 15-week Translation 2 Course during the second semester of the academic year 2018-2019 at the University of 

Foreign Language Studies in Guangzhou, China. Translation 2 is a mandatory three-credit course for undergraduate students at the Faculty of 

English, aiming to cultivate intermediate translation skills through activities like text analysis, translation practice, and the critique of authen-

tic English and Chinese texts of various types based on functions. The course covers five text types: advertisements, scientific reports, speech-

es, regulations, and popular journalism. Online peer assessment, lasting for 5 weeks, was integrated as a post-class activity and a component 

of the overall course assessment.

Procedures
Moodle, with its pedagogical and technical advantages, has gained global popularity in universities. Its availability, user-friendly in-

terface, and effective communication features contribute to a student-friendly learning process (Lopes, 2011; Kotzer & Elran, 2012; Goyal 

& Tambe, 2015). The 'Forum' plug-in further enhances communication by providing rapid feedback through automatic notifications for new 

messages (Jonnavithula, 2008; Martinho, Almeida, & Teixeira-Dias, 2014; Goyal & Tambe, 2015). Given these features, Moodle was chosen 

as the Learning Management Platform for implementing online peer assessment activities using the 'Discussion Forum' Tool.

At the study's start, students were briefed for clear understanding and efficient navigation of the Peer Assessment on the Moodle Plat-

form. Authentic texts, corresponding to covered types, were uploaded weekly. Students completed two weekly tasks: Translation (English-

Chinese) and Peer Evaluation. Anonymity was maintained through student ID numbers, and groups of three were assigned for cross-evalua-

tion on Moodle. Following lecturer-guided criteria, each student evaluated two peers, providing comments, highlighting strengths/weaknesses, 

explaining potential issues, and suggesting improvements. The forum archived all posts for review before the weekly in-class feedback ses-

sion.

Conclusion 
The current research aimed to investigate students' perceptions of incorporating an online Peer Assessment (PA) activity into a blended 

Translation course and their motivation to participate in this activity. The study also explored the relationship between motivation and the 

development of translational skills. The results revealed that students held highly positive perceptions and were motivated to engage in the 

online peer assessment task(Sukumaran et al, 2023). They expressed a strong interest in participating in a collaborative learning community, 



- 41 -

New Explorations in Education and Teaching

benefiting not only from feedback received from classmates but also from the feedback-giving process itself. Intrinsic motivation was signifi-

cantly higher than extrinsic motivation, and those with stronger intrinsic motivation perceived greater improvement in their translation compe-

tence. External factors were found to have no impact on students' involvement in online PA activity(Yu et al, 2023)

The study's implications suggest that online peer assessment can be a beneficial and meaningful activity for learners, enhancing spe-

cialized knowledge, translation skills, writing, and critical thinking. The collaborative learning environment and immediate feedback with 

straightforward critique from peers add significant value to the learning process. For teachers, online PA empowers them to take on facilitative 

roles and address challenges in providing feedback to a large number of students. Course designers should consider learners' intrinsic moti-

vation for the optimal integration of online PA activity. While the study had limitations, such as a small sample size and time constraints, it 

represents the first comprehensive investigation into learners' perceptions and motivation regarding online PA implementation in Translation 

courses in the local context. Future empirical research with larger samples and longer durations is needed to address these limitations.

�

References 
[1]	 Baker, K. (2016). Peer review as a strategy for improving students writing process. Active Learning in Higher Educcation, 17(3), 1–14.

[2]	 DiGiovanni, E. & Nagaswami, G. (2001). Online peer review: An alternative to face-to-face? ELT Journal, 55(3), 263–272.

[3]	 Topping, K. (1998). Peer Assessment Between Students in Colleges and Universities.

[4]	 Review of Educational Research, 68(3), 249–276. https://doi.org/10.3102/00346543068003249.

[5]	 Topping, K. (2009). Peer assessment. Theory into Practice, 48, 20–27.

[6]	 Topping, K. (2018). Using Peer Assessment to Inspire Reflection and Learning, 103–127. Milton: Routledge.

[7]	 Gao, X., Raja,T., Chong, K. M., & Wu, M. (2023). Examining the Phenomenon of Juvenile Digital Addiction in Rural China. Environ-

ment-Behaviour Proceedings Journal, 8(24), 273-282.

[8]	 Gao, X., Liu, J., Wang, S., Pertheban, T. R., Chong, K. M., & Yu, J. (2023, September). How Does Digital Traceability Impact the In-

novation Behavior of Food Firms Based on the Marketing Perspective? In 2023 3rd International Conference on Education, Information 

Management and Service Science (EIMSS 2023) (pp. 617-624). Atlantis Press.

[9]	 Jonnavithula, L. (2008). Improving the interfaces of online discussion forums to enhance learning support. Massey University Suku-

maran, S., Yu, J., Chen, D., Gao, X., Li, H., & Zeng, J. (2023, October). Examine the Student Perceptions of Online English Language 

Learning in Primary Schools based on gender difference. In 2023 7th International Seminar on Education, Management and Social Sci-

ences (ISEMSS 2023) (pp. 2068-2074). Atlantis Press.

[10]	 Tsai, C. C., Lin, S. S. J., & Yuan, M. J. (2002). Developing science activities through a networked peer assessment system. Computers & 

Education, 38, 241–252.

[11]	 Tseng, S. C., & Tsai, C. C. (2010). Taiwan college students’ self-efficacy and motivation of learning in online peer assessment environ-

ments. Internet and Higher Education, 13(3), 164–169. https://doi.org/10.1016/j.iheduc.2010.01.001

[12]	 Kim-Godwin, Y. S., Turrise, S., Lawson, S., & Scott, M. (2018). Student perceptions of peer evaluation in an online RN-to-BSN course. 

Nurse Educator, 43(6), 317– 321. https://doi.org/10.1097/NNE.0000000000000519.

[13]	 Kuo, Y. K., Batool, S., Tahir, T., & Yu, J. (2023). Exploring the impact of emotionalized learning experiences on the affective domain: A 

comprehensive analysis. Heliyon.

[14]	 Li, L., & Gao, F. (2016). The effect of peer assessment on project performance of students at different learning evels. Assessment & 

Evaluation in Higher Education, 41(6), 885–900.

[15]	 Lopes, A. P. (2011). Teaching with Moodle in Higher Educations : Polytechnic Institute of Oporto – IPP. INTED2011 Proceedings, 

970–976.

[16]	 Moloudi, M. (2011). Online and face-to-face peer review: Measures of implementation in ESL writing classes. Asian EFL Journal, 52, 

52, 1-73.

[17]	 Ngan, S. C., & Law, K. M. Y. (2015). Exploratory Network Analysis of Learning Motivation Factors in e-Learning Facilitated Computer 

Programming Courses. Asia-Pacific Education Researcher, 24(4), 705–717. https://doi. org/10.1007/s40299-014-0223-0.

[18]	 Yu, J., Sukumaran, S., Li, H., & Zeng, J. (2023). Examine Primary School Teachers’ Attitudes Towards Technology Integration in Pri-

mary Education. Environment-Behaviour Proceedings Journal, 8(26), 383-388.


